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Introduction

In this Chapter, we provide general advice on how to begin planning your postgraduate research degree. Although the main focus of this Handbook -writing the doctoral thesis or MPhil dissertation - is only a part of this larger process, having a more general plan for completing your degree can help you a lot to write your thesis/dissertation (T/D). We therefore start with the “big issues” first.

Focusing on the big issues of planning and completing a postgraduate research degree can have other benefits as well. Doing a postgraduate degree not only provides you with the opportunity to develop in-depth and specialized knowledge of one aspect of a particular field, it also gives you the chance to develop a set of knowledge management and project management skills.

Knowledge management skills are becoming all the more important in the so-called New (or Information) Economies of the Global Marketplace, where workers are valued more for what they know than for what they make or sell. Project management skills are also required in many jobs these days, as can be seen very frequently in job advertisements. An MPhil or PhD degree is an extremely complex project, and you will learn an enormous amount about managing knowledge, time, energy, and people – yourself and others – while completing your degree.

If we take the project management analogy one step further, and apply it to the postgraduate research process, there are at least five areas of your MPhil/PhD project that need to be carefully considered and managed:

· Your Literature



· Your Data

· Your Writing/Revision Process

· Your Time




· Your Supervisor

Managing each of these five aspects of your MPhil/PhD project may involve different difficulties and challenges, and it will be useful right here at the beginning of this Handbook to consider some of these difficulties. 

In the following activity, we ask you to think about difficulties and challenges you may face in completing your research degree. We do so here because one effective way of minimizing problems is to anticipate them beforehand - this can help you to deal with such difficulties if and when they arise.
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Activity 1A
Spend 10 -15 minutes answering the following questions in writing. Allow yourself to speculate freely, even if no clear answers come to mind. After you finish writing, discuss your answers with a partner.

1) In managing the literature I will use for my research project, I may encounter the following difficulties and challenges:
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By "the literature," we mean the past research/theoretical writings in your field that you use to support your own T/D project. T/Ds commonly contain a "literature review" chapter, although T/D writers make reference to the literature in other chapters of their T/D as well.
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2) In managing the data I will collect in my research project, I may encounter the following difficulties and challenges:
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3) In managing the process of writing and rewriting my T/D, I may encounter the following difficulties and challenges:
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4) In managing the time I devote to my research project, I may encounter the following difficulties and challenges:
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5) In managing my supervisor, I may encounter the following difficulties and challenges:
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6) Are there other aspects of your project you expect to find difficult or challenging? 
[image: image10.png]



Later on in this Chapter, we will ask you to re-visit your answers to each of these six questions, in light of what you have read and thought about as we go through this Chapter.

1.1
Managing Your Literature

Managing your literature is a process that begins well before the actual writing of your literature review (LR) chapter, and it is an important part of the whole degree management process. Although we specifically cover the writing of LRs in Chapter 4 of this Handbook, we discuss this and related issues here as well.  
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In some fields at least - perhaps especially the humanities and social sciences -planning a literature review chapter is often preceded by an extended period of simply reading a lot of literature in a very loosely defined topic area. We can call this the "bathing in the literature" stage of the literature review process. We do not discuss this stage of the process here, but it is also an important one.

In our EEPRS workshops on writing LR chapters, we often start by asking workshop participants why they do such reviews. Some of the answers that come up repeatedly are:


· Because our supervisor told us we have to do it

· Because everybody does an LR

· Because we’re expected to do LRs

Obviously, these answers are closely related. They all revolve around the idea that LRs are simply something that must be done, without developing a more specific purpose for them. But not having clear reasons why one is doing something usually makes it much more difficult to do it well. 

So a first point we would like to make is that it is important for you to be as clear as you can about why you are preparing to do an LR, because the clearer you are about your purposes and reasons, the more successfully you will complete the task. Of course, the larger design and perhaps purposes of your research project will probably change somewhat as you develop it, but it is important to select and read your literature with some relatively specific purposes and plans in mind, even if they also need to be flexible ones.

To help guide you in the process of developing more specific purposes for your T/D LR, the following are some important general reasons or purposes of such a review. We discuss these and other reasons in more detail in Chapter 4 of this Handbook:

· Your LR should be designed to justify your own research. Rather than covering the whole of your field or research problem, it should be targeted at studies relevant to the original work you are going to introduce in your T/D, your own research project. 

· Closely related to the point just mentioned, part of the purpose of an LR is to identify not only what is in the current literature, but also what is missing from it - a gap in the literature. By identifying such a gap, you will be able to position your own project as an original contribution to research in your field.
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Strictly speaking, there may be differences between MPhil dissertations and PhD theses in regard to the requirement that they make "an original contribution to research in your field." However, in some fields, MPhil dissertations seem to have taken on the role of "junior PhD theses," and in these fields the requirements may not differ greatly.

· Your LR should show that you have read a great deal and learned a great deal. It should show that your understanding of the topic has changed and developed as a result of your reading. For a PhD thesis (and, many times, for an MPhil dissertation as well), it should further show that you have a good command of the current literature in your field.

· Your LR will also often need to show an understanding of the historical development of your topic, as a way of explaining current research problems and developments in that area. In this case, your LR will therefore need to show how the current understandings of your topic have evolved over time.

· In newer, technically-oriented fields, such as computer science/information technology, the period of past development is likely to be quite short; there are also some fast-moving research areas, especially in the sciences, where past literature quickly loses its relevance. Generally speaking, however, your LR should be designed to show that you have a thorough understanding of both the historical background and the most recent work in your field/topic area.
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Activity 1B

Look back at your answers to #1 in Activity 1A. Considering what you have read in section 1.1 Managing Your Literature, describe what additional problems and challenges you may have in preparing to write the LR chapter of your T/D.
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1.2
Managing Your Data

There are many potential problems connected with gathering and managing data. Planning how to collect and analyse data - the research methods to be used in your research project - takes a considerable amount of time, and so does actually collecting and analysing them. For a few postgraduate students in fields such as anthropology and sociology, this part of the research project may even take several years.
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This Handbook does not in any way pretend to be a research methods guide - a guide for conducting empirical research. There are many such guidebooks on this topic, with most of them being specific to the fields in which the research is to be done. Our focus here is instead on how to efficiently manage your data as you are collecting and analysing it.

Generally speaking, however, it is easier to collect data than it is: 

1. to collect good data; and 

2. to analyse the data once they have been collected. 

Let us consider each of these points in more detail. 

1. Collecting good data

Many postgraduate students are tempted to collect the data that are most readily available - the data that are easiest to get. Whilst this approach has certain advantages, it is usually far outweighed by the disadvantages it brings with it. Data that are collected because they are easy to get often have problems – in terms of comparability with other data, in terms of their own “cleanness” (the conditions under which the data were collected), and in terms of other problems that are impossible to predict in advance. 

The important point here is that unless you carefully plan your data collection, and unless you work hard to ensure the data’s proper collection, then the resulting data are likely to be problematic in various ways.

2. Analysing data

Whilst collecting good data can be difficult, one of the more interesting as well as more problematic aspects of data is that they are typically easier to collect than to analyse. This often leads to situations in which postgraduate research students continue to accumulate data without actually analysing them, and in so doing come to believe that they are making progress in their research. 

From our experience in EEPRS workshops, this “data conquers all” approach is a popular one with research students, but it is also a trap. Whilst it is an essential part of the research process, data-gathering itself is of no use without a clear design, purpose, and method of analysis in mind. An early information-processing model - the Input-Processing-Output, or IPO, Model – provides one simple way of conceptualizing this problem. In this model (see Figure 1.1), excessive input (I), or data, combined with lack of proper processing (P), leads to low-quality output (O), or results.

Figure 1.1
"Problematic" research process
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It is possible that a rapid increase in material wealth in certain parts of the world has led to an increasing emphasis on product quantity over product quality in general. There may be many underlying reasons for this, but one possibility is that quantity is easier to measure (and therefore to sell) than quality. But whatever the reason, the tension between product quality and product quantity applies also to data gathering - it is often tempting to continue to gather large quantities of data without adequately considering their quality or value, on the principle that More is better. 

However, at least in terms of data gathering, we would like to stress the opposite point here – More is not always better. This fact has been made clear to us by the postgraduate research students we work with, in such heartfelt comments as: "I feel like I’m drowning in a bottomless sea of data.”

In the IPO Model given above, excessive data collection (I) is the first important problem. The second problem, lack of proper data processing (P), is equally important, so let us concentrate on it for a moment here. 

One way to look at the lack of proper processing of data is as the direct consequence of too much data collection. The more time one spends on collecting data the less time one has to properly process it. But it is also possible to look at inadequate data processing as a more-or-less independent problem - as the lack of clear design, purposes, and methods of data analysis. 

A common problem for novice researchers is that they often collect their data before they really know how they are going to analyse them. This can lead to different kinds of problems - two related ones are: 

1. that by collecting data without knowing how they are going to analyse them, researchers end up with data which have no accepted way of being analysed; and

2. that faced with the problem described in #1 above, the researchers who have made this mistake are then forced to adopt a method of analysis that does not match their data. 

Ideally, it is therefore best for you to have your methodology in place or well under development before data collection begins – although this ideal requirement is sometimes difficult or impossible to meet in actual practice.
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There are also some social science fields where approaches to analysis are often determined as the data are being collected. The term "qualitative research" is often used in the social sciences to describe this kind of work.

Methods of data analysis are normally field-specific - each field develops its own tools for or approaches to studying its topics, although such approaches are sometimes borrowed by one field from another. However, in a broader sense certain principles of data processing generalize across fields, and it will be useful to briefly mention them here. 

In all cases, the main purpose of such principles is to give the researcher a way of "standing back" from the data - of being able to see and make sense of the "whole picture" rather than just the individual details or smaller pieces of the puzzle.

General principles of data analysis that postgraduate students have found useful in the past are:

· Look for patterns, or recurring themes: 

Very generally, it is important to develop an eye for patterns or recurring themes in sets of data. This may be especially true for fields in which data analysis is less standardized and automatic (e.g., more open-ended or "emergent" forms of analysis, such as those featured in qualitative research in the social sciences), but it is generally substantially true for all fields (see final bullet point below). 

· Look for ways that data can be grouped together, categorized, and classified:
Related to the first point, it can be very useful to keep in mind that there are different ways to group various parts of data sets together, and to develop the skills for doing so. Data looked at and processed from one angle may make little sense, whereas the same data approached and organised in a different way may be very revealing. 

Even the fact that data have been classified at all helps you to manage them in a way that is difficult or impossible when dealing with one big, undifferentiated mass of results.

· Look for areas of agreement and disagreement among results: 

Comparison is a powerful stimulus to understanding, and one useful way of processing and beginning to interpret one's data is to see where differences and apparent inconsistencies lie. 

· Balance the need to let patterns in the data emerge with the need to reduce them by thematizing, grouping, categorizing, and classifying: 

Despite what we have mentioned above, there is a real tension in many fields between the need to immediately start reducing and digesting data into a more manageable form, and taking the time to allow patterns in the data to emerge more organically and less mechanically. 

Again, this point may be especially true for fields that have less tightly defined and standardized methodologies, but it is probably true more generally as well. Experienced researchers across many fields spend a large amount of time examining and reexamining their data before coming to any solid conclusions about them.

· Remember that no method of data analysis is totally "objective" - all involve some degree of human activity and interpretation: 

Related to several of the principles stated above, it should be pointed out that all forms of data analysis involve some degree of human activity and action, such as online decision-making and interpretation. 

There is no such thing as a totally mechanical, objective data analysis system which processes input automatically without the involvement of the researcher. At minimum, the researcher has to decide which of the data to feed into, for example, a computer (i.e., what part of the data are "good" data), and how to interpret the output when they are generated. But in most if not all cases, human involvement is rather more substantial than this.

On a practical time-management note regarding data management: Regarding both data collection and analysis, we have found it essential to allow sufficient time for re-collecting and re-analysing new or follow-up data.  
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Activity 1C

Look back at your answers to #2 in Activity 1A. Considering what you have read in section 1.2 Managing Your Data, describe what additional problems and challenges you may have in managing your data for your T/D.

1.3
Managing Your Writing Process


Activity 1D 

Describe the main problems you have as a writer in the university. Discuss these problems with a partner.


In the 1960's and 1970's, researchers studying written language started to describe what people actually do when they write for academic purposes, and a large amount of research in this area has now been completed. To help you better to understand and manage your own T/D writing process, it will be useful to briefly summarize this research here.

In their revolutionary work on the writing process, writing researchers found that experienced academic writers tended to break their writing up into a series of steps or stages. A very general - and much simplified - model of the stages of the writing process is given in Figure 1.2. 

Figure 1.2
A simplified model of the writing process

Here, the term pre-writing/planning describes all activity that leads up to actually putting pen to paper (or keyboard to screen), such as reading, discussing, thinking, taking notes, and collecting data. 

The term drafting means writing in a rough, exploratory way. 

Feedback means getting others' reactions to your writing, either through talk or through writing. 

Revising means rewriting, but as its word parts – re (= again) and vise (= see) – indicate, it means rewriting in a way that also involves a process of re-seeing - of seeing one's subject from a fresh and different point of view. The idea here is that as we revise we also develop our ideas on what we are writing about, rather than simply rewriting the same ideas. 

Finally, editing means checking and correcting the mechanical details of grammar, spelling, punctuation, formatting, etc., as well as some less mechanical aspects of language such as word choice and sentence flow.

While the model in Figure 1.2 is meant to describe a very general step-by-step process of writing, it is in fact much too simple to indicate what experienced writers really do when they write. Figure 1.3 provides a somewhat more realistic – although also more complicated - model of the writing process. 

Figure 1.3 A more realistic model of the writing process















"Redrafting" in this model is different than "revising" in that it involves starting somewhere closer to the beginning of the writing process - generating a rougher, more "idea-oriented" version of a text. It sometimes takes place when there is basic dissatisfaction with the text that you have been working on. "Redrafting" is placed in parentheses in this model because it is an optional part of the writing process.

Writing researchers from the 1960's to the present have in fact discovered that a fundamental characteristic of the writing process is its complex non-linearity – experienced writers do not just follow the simplified model given in Figure 1.2. Instead, they tend to jump around between stages in the writing process, often circling back to "earlier" points in the process or jumping forward to "later" ones. 

Writers can also combine stages – doing drafting and editing, for example, at the same time. Models that more accurately describe the actual writing process, such as that given in Figure 1.3, are therefore messier, more complex, and less linear.
The main practical usefulness of research on the writing process has been in three areas:

· It helps less experienced writers break down a highly complex process into a series of simpler stages. This makes a student's possibility of success in academic writing much more likely than if she had no simple way of thinking about writing or beginning to write. 

Many postgraduate research students, for example, find it difficult or impossible to get started when faced with the enormous task of writing a T/D. The writing process allows you to break the writing task down into a series of smaller sub-tasks, making the larger task easier to accomplish.

· It helps us to see that writing involves more than just "getting ideas down on paper," and being sure that they are in "good English." In fact, the writing process is perhaps first and foremost a thinking process - it is one of the best ways to develop a clear and sophisticated understanding of your subject area.
Few writers actually begin writing with a very clear understanding of their final ideas; rather, they develop this understanding through writing. This is why good writing usually takes time, and why it often seems so difficult: 

Writing is a way of thinking, as well as a way of using language. 

· It helps students get away from the "If I can't write a perfect sentence, I'll never be able to write a perfect paper" syndrome - a way of thinking that is especially common among students who have been educated to believe that good writing is basically equivalent to putting correct English on paper.

Certainly, formal correctness is important in academic writing, but it is only part of the total process of expressing one's ideas in writing, and it is a part of the process that often does not need to be centrally focused upon until later in the overall writing process.
By "formal correctness," we mean correct grammar, spelling, punctuation, etc.

Several additional points can be made that relate the writing process more directly to the task of writing the T/D. First, as mentioned briefly above, postgraduate research students are often reluctant to get started with actual T/D writing. This may be because, like most researchers, their primary interest is in learning more about their research area rather than in writing about it. However, one observation made by our research students seems to be particularly true: 

The longer they delay getting started on the actual process of writing, the harder it is to get started at all. 

Second, and also briefly mentioned above, revision typically means more than rewriting - it means seeing your work from a different point of view, often with the help of your supervisor, but sometimes also with the help of others, such as more experienced peers (see next point below). Revision may seem painful and time-consuming - in many studies of academic writing, where experienced writers are carefully observed as they go through the steps of the writing process, it has been found that revising takes by far the largest amount of time.

But revising is also an absolutely essential part of the writing process, as seen, for example, in the case of the agricultural scientists studied by Knorr-Cetina (1981). In the course of writing the main research paper they were working on at the time, these experienced researchers revised the paper a total of 17 times before sending it out for publication.

Third, getting and responding to feedback plays an absolutely central role in the T/D writing process - there is no substitute for having someone you respect and trust read and critically respond to your work. Although such feedback will most typically come from your supervisor, peer feedback can be as important as - and at times even more important than - your supervisor's responses. 

Whilst it is always necessary to get your supervisor's feedback on your T/D chapters, it is especially important to get her focused, development-oriented feedback as a way of helping you to revise effectively. Specific feedback that helps you to improve your chapters substantially when revising them is almost always more useful than less specific and more highly evaluative feedback. 

For example, a supervisor's response of “Good work” or “Needs improvement" on one of your drafts is much less helpful than an explanation of why it is good or in need of improvement - the more specifically your supervisor is able to focus her comments, the more likely it is that your writing will improve. 

Clear, concrete, and constructive feedback is one of the keys to successfully revising and improving your writing, and you have the right and the obligation to ask for such feedback from your supervisor.

There are many types and sources of feedback. Three of these are:

· Students who are native speakers of English, not necessarily in your field of research – for feedback on language;

· Students in your research area who speak/write Chinese – for feedback on content; 

· Supervisors – for feedback on language, content, and structure.

You could also ask your supervisor/department for examples of ‘good’ and ‘bad’ postgraduate research writing, and ask your supervisor to explain in detail what makes them ‘good’ and ‘bad’.

A couple of other practical notes on the topic of the writing process are: keep different versions of the same piece of text, as it develops over time (stored in different places) rather than over-writing every time, so that you only have the one, most up-to-date version of that piece of text. This is because you may want to make use of an earlier version, and allow as much time as possible for rewriting, and revising and revising…


Activity 1E

Look back at your answers to #3 in Activity 1A. Considering what you have read in section 1.3 Managing Your Writing Process, describe what additional problems and challenges you may have in revising your T/D.


1.4
Managing Your Time

As discussed earlier, there will most probably be points in the MPhil/PhD process when you are faced with too much literature or too much data. But there is one thing you will almost never have too much of: TIME.

As a general rule, we tend to underestimate how much time is required to complete a task successfully. One way of beginning to deal with this time-management problem is to add at least 25% and as much as 50% to your original time estimates. So, for example, if you first estimate that your main data collection phase will take you 4 months, you would probably do well to allow yourself an extra 25% - i.e., 5 months - or even 50% - 6 months. 
Even if you have generally budgeted enough time for your project, it is also important to consider that things often get very busy near the end of big projects. One popular time-management saying in the world of business is: ‘The first 90% of the task takes 90% of the time. The last 10% of the task takes another 90% of the time!’ In other words, build in as much time near the end of your project as you possibly can, as unanticipated and time-consuming time traps almost always occur at that point. 

A few of the more common time traps are:

· Finding missing references and reference details;

· Various kinds of printing and production (e.g., copying and collating) problems;

· Compiling appendixes; and

· Filling out forms, getting signatures, meeting official deadlines.

A time plan – realistic and firm but with flexibility also built into it - is therefore perhaps the most important aid in the MPhil/PhD time-management process. Much to our surprise, we have found that very few of the postgraduate research students in our EEPRS workshops - or their supervisors, for that matter - had prepared a serious time plan for the completion of their degrees before we advised doing so. 

We therefore strongly recommend to you, as well, that you sit down with your supervisor as early as possible to draw up both short-term and long-term time lines or time plans for the completion of your project. Short-term plans could be organised primarily by time - weekly, monthly, term-by-term, or yearly - or according to some other principle, such as individual T/D chapter deadlines; and long-term time plans will typically be composed of a number of short-term plans. 

More than the exact nature of these plans, it is important that you have such a plan, and that it is realistic and doable, but with enough flexibility built in. 

In designing your time plan, it is better not to schedule all major tasks back-to-back. 'Buffer zones’ and ‘breathing spaces’ should be built in following major deadlines - you will almost certainly need these 'down times' during which nothing is scheduled for completion.

As your T/D grows, the amount of uninterrupted work time you require will also grow - from hours to whole days, and from days possibly even to weeks. This is one of the hardest things for research students to understand about the MPhil and especially PhD-finishing processes – the unexpected amounts of uninterrupted time you will need to complete the project. 

At the beginning, for example when you begin your literature review, you may need only as long as it takes to read an article or book chapter. But as your literature review grows, and as you read more and more, you are likely to need more time to go backwards and forwards across a number of papers, finding relations between and cross-referencing the information in different papers. 

In terms of the IPO model of information processing discussed earlier, there is often a directly proportional relationship between time spent on a task and the quantity of output on that task. On the other hand, there may also often be an inversely proportional relationship between the time spent on a task and the quality of output. 

As we all know, twice as many hours spent working often does not equal twice as much good work - work quality tends to degrade over time. This is just another reason why your time needs to be managed with care and planned out strategically - as one of your most precious resources. 


Activity 1F

Look back at your answers to #4 in Activity 1A. Considering what you have read in section 1.4 Managing Your Time, describe what additional problems and challenges you may have in managing your time for your T/D.


1.4
Managing Your Supervisor

When you earlier read the opening section of this chapter, were you surprised to see "managing your supervisor" listed as an important part of the MPhil/PhD management process? 

For many postgraduate research students this is one of the more unexpected features of MPhil/PhD project management, because such students tend to see their supervisors as managing them and their work, rather than the other way around. But there are other ways of looking at the student-supervisor relationship than as a situation in which the supervisor actively commands and the research student passively responds – one of these other ways is by helping your supervisor help you. 

'Supervision’ is an interesting choice of words to describe the supervisor-research student relationship. In a way it might be seen to suggest ‘Super Vision’, of the kind possessed by comic book superheroes like Superman. But in fact supervisors are only human: They therefore need your help in order to give you theirs. 

Professional academics are often not very expert managers, having usually received no real management training in the past. They can be especially inexpert time managers - forgetful and disorganised in thought and action. This is all the more reason why you need to help them to help you. Here are some practical strategies for managing your supervisor that research students have found useful in the past:

· If you have made an appointment to see your supervisor, reconfirm the appointment with her a day or two before the actual appointment time. 

· At the beginning of a session with your supervisor, establish how much time is available for the session. You will be able to use the time more efficiently if both you and your supervisor are clear on how much time she actually has. Telephone calls, students dropping in, and administrative duties should not generally be considered part of the time your supervisor has allotted for the meeting, although this of course depends substantially on how she feels on this issue.

· Where the exact purpose of the session has not been previously established, propose a plan for that session when it begins, either in speech or in writing. In speech, this can often be done by opening the meeting with a statement such as 'I'd like to spend the time we have today discussing X, Y, and Z with you.' 

· More generally speaking, it is a good idea to have a definite plan for each meeting with your supervisor, even if you do not get a chance to implement that plan because your supervisor has her own plan. 

· When you give a draft chapter or some other part of your T/D to your supervisor to read, allow her enough time to fit the reading into her busy schedule. One of the best ways to make supervisors unhappy is to give them a draft a day or two before you have made an appointment to discuss it with them. And one of the best ways to make them happy is to give them plenty of time - sometimes as much as a couple of weeks - to read and comment on a text you have written.

It is also important to take notes during supervisory sessions, and to look over these notes and summarize them following the conclusion of each session. This summary should include, at minimum:

· What was discussed; 

· Who agreed to do what and by what deadlines (and this should include what your supervisor has agreed to do, as well as yourself, and by when).

It is also often a good idea to send a copy of your notes to your supervisor, as a record and reminder of what took place.

An alternative to taking notes is to tape record the sessions - with your supervisor's permission of course! Tape recording allows you to concentrate more fully on listening and speaking during the meeting than you would be able to if you had to take notes. 

On the other hand, tapes made in meetings with your supervisor typically need to be listened to again at a later time, and at that point they will usually need to be summarized in note form. This is likely to take a large amount of time.

One final idea for managing your supervisor is something that many good students are already skilled at doing: Study your supervisor in the same way you might study your subject area. That is, if you know your supervisor's strengths and weaknesses, likes and dislikes, and preferred style of working, you will be able to manage her contribution to your project much better and much more efficiently.


Activity 1G

Look back at your answers to #5 in Activity 1A. Considering what you have read in section 1.5 Managing Your Supervisor, describe what additional problems and challenges you may have in managing your supervisor.

Conclusion

We have now considered five general areas of the MPhil/PhD project which need to be carefully considered and managed. At this point, it may again be useful for you to think specifically about your own project. Whereas in Activities 1A-1G you focused on some of the problems and issues that might arise for you in these five management areas, we would now like you to concentrate on possible strategies or solutions to such problems in Activity 1H. 


Activity 1H

Spend some time devising strategies to deal with the problems and issues you identified in Activities 1A -1G of this Chapter. Once again allow yourself to speculate freely, even if no clear answers come to mind. After you have finished writing, discuss your answers with a partner.

1. In managing the literature I will use for my research project, I could use the following strategies to overcome the difficulties and challenges I identified in Activities 1A and 1B:


2. In managing the data I will collect in my research project, I could use the following strategies to overcome the difficulties and challenges I identified in Activities 1A and 1C:


3. In managing my writing process, I could use the following strategies to overcome the difficulties and challenges I identified in Activities 1A, 1D, and 1E:

4. In managing the time I devote to my research project, I could use the following strategies to overcome the difficulties and challenges I identified in Activities 1A and 1F:


5. In managing my supervisor, I could use the following strategies to overcome the difficulties and challenges I identified in Activities 1A and 1G:
  
6. In dealing with the difficulties and challenges in other aspects of my project I identified in Activity 1A, the following strategies might be useful:
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