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Subject Title Advanced Academic English Literacy: Presenting Effectively
Credit Value Non-credit bearing
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Pre-requisite/
Co-requisite/
Exclusion

No pre-requisite

Objectives

This subject aims to support doctoral students advanced academic
literacy with a focus on giving academic presentations. The subject
is specifically designed for doctoral students in applied language
sciences and draws on texts from applied linguistics.

Intended Learning

Upon completion of the subject, students will be able to:

Outcomes Category A: Professional/academic knowledge and skills
(Note 1) a. select appropriate conferences and write effective abstracts;

b. express ideas and arguments verbally using an appropriate
register for academic presentations;

c. understand the structure of oral presentations, and plan,
design, and deliver academic conference presentations;

d. understand the tenor of a presentation, use coherent and
appropriate language, and respond to questions during
academic presentations; and

e. adopt verbal and non-verbal communication strategies that
enhance presentations.

Through participating in the subject, you will also:

Category B: Attributes for all-roundedness

f. develop analytical reasoning, critical thinking, and problem-
solving skills and a sense of belonging to the academic
discourse community via:
¢ analytical reasoning: thinking in a logical manner and

supporting ideas with well-reasoned arguments and
evidence;

e critical thinking: evaluating information and evidence
critically, being able to recognise flaws or inconsistencies in
an argument; and

e problem solving: understanding the problem, exploring
plausible answers, and selecting the most appropriate
decision/solution.

Subject Synopsis/ Sess1op 1 .
Indicative Syllabus Sel@c;tmg apprpprlate conferences
Writing effective abstracts
(Note 2) The purposes of and audiences for academic oral presentations

The structure of an academic presentation




Visual aids and producing effective PPTs

Session 2

Student presentation practice (conference presentation)
Q&A sessions and handling questions effectively
Webinars and poster sessions

Session 3
Oral defence/viva voce
Student presentation practice (research proposal)

Session 4

Verbal qualities in academic oral presentations

The importance of non-verbal qualities

The role of image and paralinguistic features in presentations

Session 5
Student presentations
Feedback from peers and teacher

Teaching/Learning | The teaching and learning approach will be task-based, student-
Methodology centred, interactive, and reflective. Students will learn how to
become competent presenters. This subject requires critical and
(Note 3) creative thinking, problem-solving, and attention to detail.
Assessment
Methods in Specific % Intended subject learning
Alignment with assessment weighting | outcomes to be assessed (Please
Intended Learning methods/tasks tick as appropriate)
Outcomes
a b C d e f
(Note 4)
1. Write an 30% v |V N4
abstract
2. Presentation 70% v IV IV IV |V
Total 100 %

Explanation of the appropriateness of the assessment methods in
assessing the intended learning outcomes:

The assessments directly reflect the demands of academic
presentations, from selecting an appropriate conference to writing
an abstract and giving a presentation. Though the subject is non-
credit-bearing, all students are nonetheless expected to complete
both assignments.

Student Study

Class contact:




Effort Expected

= Seminar 15Hrs.

Other student study effort:

Ll Rgad, prepare, draft, and rehearse 30Hs.
presentations.
= Review websites and video data of
. : 15Hrs.
effective presentations.
Total student study effort 60HTrs.
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