


Aligning generic learning outcomes,
assessment and curriculum for work-
- based learning

Dr Jan McKay
Department of Imaging and Applied Physics
Gurtin University of Technology

In the beginning

+ Strategic Development 1.1
- Determining student generic abilitiss - -
~ Reviewing programme learning outcomes

— Review of teaching, learning and assessment
processes

Support from learning and

teaching projects
* Peer tutoring project

~ Supported additional skill based learning for
students

— Provided opportunities for taking responsibility
by tutors

— Each student group experienced two periods
of being a tutee; two periods of heing a tutor

~ Oulcomes assessment indicated greater
benefit was gained by tutors

Support from learning and

teaching projects
* Curriculum Alignment '

~ Reviewed manner in which technology
subjects were being taught
~ Two traditional subject areas merged into one

~ Supported significant changes taking place in

the workplace: analogue o digital imaging
formats

Support from learning and
teaching projects
Enhancing applied and lifelong learning
~ Radlography project
— Required graduate competencies

— Affective, cognitive and psychornotor domains

+ Clinical community; public, private, all grades,
recent graduates, final year students

University Curriculum Review

+ Constructive Alignment
Curriculum mapping

Review of programme outcomes
according to established competency
outcomes

* Required programme changes
~Amalgamation of professional subjects
~ Introduction of case-based learning




Case-based learning

* Provided means of further extending
student generic abilities '

* Firmly establishes applied learning
+ Case-based learning supported by APRIL

Programme Outcomes: three
masiers

+ Academic accreditation
* Fitness for practice
+ Fitness for purpose

All may have similar outcomes but
differences can also exist

E-Portfolio to ensure learning

outcomes
* Required graduate competencies divided
into those achievable within year groups
« Student responsible for content

» Importantly includes the need to reflect on
how evidence uploaded supports meeting
the competence

« Academic staff can monitor siudent
progress along length of programme
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* Peer Tutoring Project. P| Dr. Patrick Lai
EDC

* Constructive Alignment. Pl. Dr. Catherine
Tang / Dr. Angela Ho

* Enhancing Applied and Life Long
Learning. Dr. Jan McKay / Dr. Peter
White

+ APRIL. PL. Dr. Peter White

+ E- Portfolio. Dr. Curtise K.C. Ng




Outcomes in Contemporary

Higher Education
The Hong Kong Polytechnic
University, November 28, 2007

Dr, Jonas Nardguist

Direclor idedical Case Cenire, Kerofinska Instiluted,
Swaden

Harvard-Macy Scholar in Medical Educalion, Harvard
Mecdical Sehogs, LISA,

WHO Expert in Medica? Educalion

The Bologna Process: European
Higher Education 1997

* Action 1 - Adoption of a system of easily readable and
comparable degregs

* Action 2 — Adoption of a system essentially based on two
cycles including qualification frameworks

* Action 3 — Estabilshment of a system of credils

* Action 4 — Promotion of mobility

+ Agtion 5 — Promotion of a European cooperation in
quality assurance

= Action 6 - Promotion of the European dimension in
higher education
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* Action 7 — Lifelong learing

* Action 8 ~ Higher education institutions
and students

* Action 9 — Promoting the attractiveness of
the European Higher Education Area

* Action 10 - Doctoral studies and the
synergy between the European Higher
Education Area (EHEA) and the European
Research Area (ERA)

Fema Earssom LD

The Copenhagen Process 2002

» Vocational education and training (VET)

* Transparency of competences and
qualifications :

* Credit system

+ Common criteria and principles for quality
in VET

* Common principles for the validation of
non-format and informal learning
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What is Competence:
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Post-Graduate Medical
Education: Registrar Training

* 12 Medical Competencies

* 3 Generlc: Leadership,
Communication, Scientific Method
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Overloaded curricula?

*» Core Competency for Public Health in
Canada;
— Public health sciances (5)
- Assessment and analysis ()
~ Pofley and program plenning, implementaion and evaluation (8)
— Parinership, collaboration and advocacy (4
— Diversily and inclusivenass (3)
~ Communication (4)
— Leadership (B)
~ = 36 CORE COMPETENCIES

T

Sex and reproductive health for
primary care: WHO Curriculum

* Family planning (contraceptions,
infertity, abortion)

*+ 8Tl {hiv/aids, RTI)

* Perinatal care (ante, delivery, post-
partum, mother / infant mortality)
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Outcomes?

« Qverload?
+ Alignment?
* (Generic dimensions
« Prevalence
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